The integration of information and communication technology (ICT) into language teaching and learning depends on many factors. Some of these factors are associated with teachers. Teachers play a crucial role in the integration of ICT. This study investigates the impact of teacher's age, experience, and gender on the integration of ICT into language teaching. This study utilized a mixed-method approach of investigation, which applies both qualitative and quantitative methods. The instruments used for data collection were a survey and an interview. The survey was administered to 46 in-service EFL teachers working at Najran University, Saudi Arabia. Ten out of these participants were interviewed. The results indicate that there is no significant difference in using ICT between the two groups of teachers according to their age and experience. However, the results indicate that there is a difference between male and female teachers in using ICT in language teaching. Female teachers reported less use of ICT in their instruction than male teachers. Some suggestions are offered to improve the situation of ICT integration into language learning in EFL contexts.
Introduction
Technology has a great impact on almost all aspects of education. It provides many opportunities for language learning. It accelerates, enriches and improves basic language skills. Students can learn faster and easier at anytime, and anywhere. It also facilitates an active role of learners. However, the integration of ICT into language teaching depends on many factors which affect the success or the failure of its use. The majority of the studies in this area focused on teacher training, teachers' attitudes towards the ICT, and teachers' beliefs about the ICT in language learning (Chen, 2008; Egbert, Paulus & Nakamichi, 2002; Hubbard, 2008; Park & Son, 2009; Russell & Bradley, 1997) . Teachers' age, teaching experience, and gender are some of the factors that affect ICT integration into language teaching and learning. These factors have been examined by some studies (Egbert, Paulus & Nakamichi, 2002; Teo, 2008; Todman, 2000; Yaghi, 2001 ). These studies have found different results. For example, two contrasted results are reported in the previous studies about the impact of teachers' gender on ICT integration. The first one found that teachers' gender affects the integration of ICT in language teaching and learning, but the second one found that teacher gender had no effect.
Therefore, the present study aims at investigating the effect of teachers' age, teaching experience, and gender on the integration of ICT into language teaching in EFL situations. The context of the study is different. Therefore, the results are supposed to be unique. In this context, female campuses are separated from male campuses. Female teachers teach only female students.
Literature Review
Integration of ICT in teaching does not simply mean the installment of ICT labs equipped with many computers. Integration of ICT into a language curriculum should fulfill many conditions, including the introduction of the technology and then maintaining it to be user-friendly. Ruthven-Stuart (2003) points out that ICT integration has three stages; acquisition, introduction and maintenance. The acquisition stage means the purchase of hardware and the software. Introduction stage is composed of three elements: deciding where and how to locate the hardware and software; a comprehensive description of the role that the technology will play in language teaching; and the process of acquainting the stakeholders with the technology so that they can use it efficiently and effectively. Two aspects are considered in maintenance (i.e. maintained and operational). The installment of computer labs should not be considered an end in itself. Many factors should be considered to make ICT a successful and integrated part of language learning. For example, the participants of British Educational Communications and Technology Agency (Becta) felt that the most frequent individual factors which enable ICT use were: access to own personal laptop; availability of high quality resources; full access to software and hardware at all times; high level of technical support; access to an interactive whiteboard; and availability of good quality training. Therefore, a number of factors need to be considered to help ICT integration be successful. These factors can be examined in the light of three major categories as discussed below.
Factors for Successful Integration of ICT

ICT Factors
There are a number of issues regarding ICT to be considered when it is installed. For instance, ICT should involve appropriate hardware and software and be accessible at any time to both teachers and learners. In addition, ICT labs should be equipped with computers and other facilities that are suitable for teaching and learning purposes. There is no need to install highly technical labs with complex systems that only create difficulties for teachers and students. Another factor to be considered is the location of the computer lab. Jones (2001) points out that for the sake of effective learning, some locations are more appropriate than others. A CALL activity, for instance, that involves a small group or whole class and requires a teacher to be constantly at hand as a guide and adviser is more suitable to a laboratory than to a self-access centre. For effective integration, Chambers and Bax (2006) suggest that CALL facilities should not be separated from normal teaching space. The classroom should be organized in a way that allows for an easy move from CALL activity to non-CALL activity. McCarthy (1999) points out that the successful integration of any software presupposes an institutional infrastructure that provides sufficient appropriate hardware and IT link facilities in accessible locations and available at times when students and teachers need or want to use them. So it is necessary to consider the appropriateness of hardware and software, ease of the accessibility, and the location of the computers to make ICT integration successful. However, these factors can not alone facilitate the integration of ICT in language learning, some pedagogical factors are also necessary to be maintained.
Pedagogical Factors
Computers should serve language teaching and learning which means that teachers should know how to use computers to foster language teaching and learning. The success of ICT integration into the curriculum will vary from one place to another and from one class to another depending on the ways it is applied. It is important to train teachers with methods to use technology for language instruction. Cox, Preston, and Cox (1999) point out that if teachers are to be convinced of the value of using ICT in their teaching, their training should focus on pedagogical issues. Teachers should be equipped with skills for evaluating ICT materials, so they can adapt or develop suitable material for their own contexts. Also, it is very important for teachers to have a clear idea about when, what and where to use ICT materials. Chen (2008) states that teachers should be aware of proper technological tools for a particular task and the strategies for using the tools. Teachers should strike a balance between teacher time and computer time, teacher role and computer role. They ought to determine how they want software programs to support their teaching, particularly in cases where the language course necessitates the students spending a specific number of hours in the multimedia language laboratory.
The content, methodology and ICT suitability for the intended students are other issues to be considered. McCarthy (1994) points out that there should be a balance between the methodology, the linguistic content, and pedagogy. Moreover, quality issues such as accuracy, the availability of other supplementary materials in the form of printed workbooks and instructor manuals are also important. In addition to the pedagogical factors, individual factors related to the teachers and the learners are essential.
Individual Factor
Technology without teachers cannot create a good environment for language teaching and learning. Teacher and technology have important roles to play in education. Together, good teachers and good technology are essential to provide educational improvement. A number of studies have examined the impact of the teacher on ICT integration. (Becta, 2004; Chen, 2008; Egbert, Paulus & Nakamichi, 2002; Hubbard, 2008; Mumtaz, 2000; Park & Son, 2009; Russell & Bradley, 1997) . These studies concluded that teachers have a crucial impact on the integration of ICT into language teaching and learning. Many factors related to teachers affect the integration of ICT. The teachers' age (Teo, 2008; Yaghi, 2001) , experience (Egbert, Paulus & Nakamichi 2002; Russel and Bradley 1997) , and gender (Russel & Bradley, 1997; Todman 2000) are some of these factors. These studies have found that human factors are essential in ICT integration. For example, Becta (2004) finds that a significant www.ccsenet.org/elt English Language Teaching Vol. 6, No. 6; 2013 determinant of teachers' level of engagement in ICT is their level of confidence in using technology. Chen (2008) suggests that continuous professional development would facilitate efficient and successful implementation of Internet use in language instruction. Mumtaz (2000) reviews a number of studies and concludes that successful integration of ICT needs to address three interlocking frameworks for change: the teacher, the school, and policy makers. Egbert, Paulus and Nakamichi (2002) find that teachers who use CALL activities are often those teachers who had experience with CALL. Park and Son (2009) point out that the teachers affirm that the quality of education depends exclusively on the quality of teachers, not the use of technologies. They also think that their positive attitude and continuous attempt to introduce new technologies and teaching materials to the class will improve language instruction. Findings from these studies suggest that the roles of teachers are critical in structuring the learning process, organizing activities, and evaluating materials equipped with CALL.
Rationale and Research Questions
The focus of previous studies was on teachers' ICT knowledge, teachers' beliefs, methods of using ICT in language teaching, and the nature of technology itself (the hardware and the software). Very few studies have examined the relationship between ICT integration within EFL teaching and learning contexts and factors related to the characteristics of teachers, such as teachers' age, experience, and gender. In addition, most of these studies were conducted in countries where technology was in its high position. The situation may be different if studies are conducted in developing countries or where technology use is still in its primitive stages. The teachers in these situations face different difficulties that may impede the use of ICT in teaching and learning a language.
Their fresh use of ICT may affect the ways technology is integrated in language teaching. Therefore, the present study explores teacher-related factors that may affect the integration of ICT in teaching English as a foreign language. The study aims at addressing the following questions:
1. Do young teachers and old teachers differ in their uses of ICT in their instruction?
2. Do novice teachers and expert teachers differ in their uses of ICT in their instruction?
3. Do male teachers and female teachers differ in their uses of ICT in their instruction?
Method
Research Design
The methodology applied in this study is a mixed-method, including both quantitative and qualitative methods. The quantitative part of this study is a survey, whereas the qualitative part is an interview.
Participants
A total of 46 out of 70 EFL instructors at Najran University, Saudi Arabia, participated in this study, constituting a response rate of 65.7%. The 46 teachers were selected out of a total of 70 teachers teaching English at Najran University in the academic year 2011-2012. Their demographic information was elicited through the first part of the survey administered to them. Their demographic background is shown in Table 1 . Table 1 shows that 27 teachers were under the age of forty years, and 19 teachers were above the age of 40 years. A total of 32 male teachers and 14 female teachers participated in the study. According to their teaching experience, 28 teachers have been teaching English for less than 10 years, whereas 18 teachers have teaching English for more than 10 years. The division of teachers into groups according to their ages and years of teaching was performed to check if the age and teaching experience have any kind of impact on ICT integration. The division was not based on specific criteria. However, it is meant to infer if there were any significant differences between the groups.
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Data Collection Tools
A survey (Appendix A) was developed to examine the factors that affect the respondents' use of ICT in their teaching. It included two sections which sought their demographic background, and their ICT knowledge and use in teaching. The items of the survey were based on (Chen, 2008) with some modifications to match the research questions. A structured interview was developed for the qualitative part of the study. Specific questions based on the research questions were prepared.
Procedure
The survey was administered to all the EFL instructors at English Department at Najran University, Saudi Arabia (n= 70). A total of 50 survey papers were collected. Forty-six were included in the analysis. The other four were rejected because they were incomplete. A follow-up interview was held with ten EFL teachers from those who responded to the survey. The selection of these teachers was based on the following criteria: (a) those who showed their willingness to participate in the interview, as they replied to the last question of the survey; and (b) those whose answers to the survey required more clarifications.
Data Analysis Procedures
The survey responses were coded and statistically analyzed to determine the mean, frequency and percentage of each item. The responses were examined under three categories (i.e. age, teaching experience and gender). The totals in each category were computed and compared using SPSS package. T-test was applied to find out if there was any significant difference between the means of the groups. The result of each category is reported in the following section. Table 2 shows that most of the teachers in both groups had their own personal computers, and they could access the internet at home. However, the teachers in the second group (41-60) reported that they could access the internet in their offices more than the teachers in the first group. Regarding using ICT in their teaching, more teachers in the second group (89.5%) had used ICT in their teaching, whereas 70.4% of the teachers in the first group had used ICT in their teaching. However, the total number of the teachers who had used ICT in their instruction in both groups is similar (i.e. 19 and 17) which means that there is no significant difference between the two groups regarding the uses of ICT in English language teaching. Many of the respondents in both groups did not attend any training course in ICT.
Results and discussion
Teachers' Age and ICT Use
Regarding reading about ICT and its uses in language teaching, 55.6% of the respondents in the first group had read materials about ICT and its application in language teaching and learning, whereas 42.1% of the teachers in the second group had not read materials about ICT and its application in language teaching and learning. T-test results (Appendix B) indicate that there is no significant difference between the two groups regarding the Vol. 6, No. 6; 2013 integration of ICT in language learning. All the t-values shown in Appendix B are more than .05 which means that there is no significant difference between the young and old teachers.
Similarly, the results obtained from the interview indicate that most of the teachers felt that the age of the teacher had nothing to do with the integration of ICT in language teaching. Only one teacher stated that the age had an impact on the integration of ICT into language teaching. She stated that "young teachers are more enthusiastic and more energetic than senior ones". These findings contrast with those from some previous studies relating to the impact of teachers' age on ICT integration (e.g., Lee, 1997; Teo, 2008; Yaghi, 2001 ). These studies have found older teachers to be less confident with using computers. Lee (1997) as cited in Becta (2004) pointed out that many teachers of 'advanced age' will not have any computer education when in college, and as a result are in need of computer skills training to allow them to make use of computers in their work. Teo (2008) found that Singaporean pre-service teachers' attitudes for computer use were influenced by their age. Yaghi (2001) found that older teachers were less confident with using computers. In sum, the teacher's age had no effect on the implementation of ICT in language learning. Though, it may have indirect effect regarding the teaching experience. In other words, young teachers may have less teaching experience than senior teachers. The impact of teaching experience will be analyzed below. Table 3 shows that the teachers in both groups had their own personal computers and accessed the internet much when they are in their offices. Also, a good number of them (67.9% in the first group and 94.4% in the second group) had taught English using ICT. Regarding training courses, two-thirds (75%) of the respondents in the first group did not attend any training course in ICT, while half of the respondents in the second group had attended training courses in ICT. T-test results (Appendix C) indicate that there is no significant difference between the two groups regarding the integration of ICT in language learning. Most of the t-values shown in Appendix C are more than .05 which means that there is no significant difference between the novice and experienced teachers. However, the teachers in the interview expressed two contrasting views about the impact of teachers' experience in integrating ICT into language teaching. Four of them felt that teaching experience had an influence in using ICT in teaching. One teacher stated that "proper integration of any teaching aids is enhanced by experience." On the other hand, six of them felt that teachers' experience did not matter. Instead, they distinguished two types of experience that affect ICT integration. The first is a general teaching experience with or without using ICT. The second is a specific teaching experience in which ICT was used during teaching. Regarding this distinction, the second one had an effect on integrating ICT, while the first one had nothing to do with the integration of ICT in language teaching. The results of this study indicate that there is no significant difference between experienced (i.e., teaching for more than ten years) and less experienced teachers (i.e., teaching for less than ten years).
Teachers' Experience and ICT Use
The results of this study are in contradiction with the results of some of the previous studies which found that more experienced teachers had used ICT in their teaching. For example, Egbert, Paulus and Nakamichi (2002) found that teachers who used CALL activities were often those teachers who had experience with CALL. Russel www.ccsenet.org/elt English Language Teaching Vol. 6, No. 6; 2013 and Bradley (1997) pointed out that the teachers' believed that more experience with computer was needed to feel competent in their use with class. Also, Teo (2008) found that the years of computer usage is positively correlated with level of computer confidence. Meskil, Mossop, DiAngelo and Pasquale (2002) compared the use of technology between novice and expert teachers. They found that those novice teachers were far less comfortable in their implementations than the more experienced teachers who had no formal training with computers but a great deal of classroom experience. The results shown in Table 4 revealed some differences between male and female teachers in using ICT in language teaching. Two-thirds (75%) of male teachers had accessed to the internet in their offices, whereas none of the female teachers had accessed the internet in their offices. Internet access at home is almost the same for both groups. The results show that 90.6% of male teachers had taught using computers in their teaching, whereas 50% of female teachers had taught using computers in their teaching. Also, 46.9% of the male teachers had attended ICT training courses, while only 7% of the female teachers had attended ICT training courses. However, the results obtained from the interview revealed that the gender of the teachers had no effect on integrating ICT in language teaching. T-test results (Appendix D) indicate that there is a significant difference between the two groups regarding the integration of ICT in language learning. Most of the t-values are less than .05 which means that there is no significant difference between the male and female teachers.
Teachers' Gender and ICT Use
The results of this study are in contrast with some of the previous studies (e.g., Russel & Bradley, 1997; Todman 2000) . Russel and Bradley (1997) reported a correlation between gender and levels of computer anxiety, in which female teachers reported a greater degree of anxiety than male teachers. Todman (2000) concluded that research on computer self efficacy in general also revealed that males on average tend to acquire computer self efficacy faster than females. Significant differences between males and females were observed for technical ICT capabilities, and situational and longitudinal sustainability. In this case, male teachers' scores were higher.
The gender factor is an essential factor that affects the use of ICT in language teaching. It seems that the situation examined in this study did not help female teachers to get the maximum benefits of ICT in language teaching and learning. The situation examined by this study is unique. Female teachers and students have their own campuses. It is not allowed for female to attend male classes and vice versa. The system affects the ways that female teachers use ICT in their teaching. The continuous breakdowns hinder them use ICT smoothly. If any technical fault, they have to wait for male ICT expert to fix the problem in the evening when there is nobody inside the campus.
Conclusions
This study investigated the impact of teachers' age, experience and gender on ICT reported to use into language teaching and learning. The findings of this study concluded that there are no significant differences in ICT use regarding teachers' age and teaching experience. There is a significant difference between male and female teachers in the use of ICT in language teaching and learning. The results showed a lack of ICT training for most of the teachers who participated in the study. Therefore, ICT training courses should be provided to improve ICT integration into EFL language teaching and learning contexts.
These results present an initial step toward the successful integration of ICT into language teaching and learning at Saudi universities. The authors suggest that female teachers need to receive more support and be trained to use ICT in their instruction. In addition, seminars and workshops by female ICT experts should be provided for in-service female teachers. It is plausible that a number of limitations could have influenced the results obtained. The current sample of teachers is not representative of in-service teachers at Saudi universities. It would be better if a large number of in-service teachers from different parts of Saud Arabia participated in the study.
Several areas of future research can be conducted to better understand the impact of the teachers' age, gender and experience factors on ICT integration. This study needs to be replicated with a large number of teachers and within different contexts. In-depth longitudinal studies are needed to track the issues of successful ICT integration and examine any successful experiment. Would you like to participate in the interview that will be conducted by the researchers very soon. 
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